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ABSTRACT: Mentorship in teacher education plays a vital role in the development of pre-
service teachers by bridging the gap between theoretical knowledge and practical application.
Effective mentorship fosters professional identity, enhances classroom management skills, and
promotes long-term career satisfaction. This review aimed to explore the different models of
mentorship in teacher education, their outcomes, challenges, and enablers to identify best
practices and provide evidence for improving mentorship programs. A systematic review was
conducted using databases such as ERIC, Scopus, and JSTOR. Inclusion criteria focused on
peer-reviewed articles published between 2013 and 2024, with a specific focus on teacher
education programs. Studies examining mentorship models, outcomes, and challenges were
considered. The review identified several mentorship models, including traditional dyadic
mentorship, peer and group mentoring, and online/e-mentoring. Key outcomes of mentorship
include professional identity development, enhanced instructional skills, and increased teacher
retention. Challenges, such as time constraints, mentor overload, and mismatched mentor-
mentee pairings, were prevalent. Enablers like structured mentor training and reflective
practices emerged as critical for successful mentorship programs. Findings highlight the need
for structured, evidence-based mentorship programs in teacher education to improve teacher
preparation and retention. Future research should focus on longitudinal and cross-cultural
studies to explore the long-term effects of mentorship. This review contributes to the
development of mentorship models that can be implemented to support teacher growth and
retention globally.

KEYWORDS: Mentorship; teacher education; professional identity; teacher retention;
mentorship models

1. Introduction

Mentorship is a vital component of teacher education, significantly influencing the
development of pre-service teachers as they transition into professional educators. Within
teacher education programs, students gain theoretical knowledge and pedagogical skills, but it
is through mentorship that they bridge the gap between theory and real-world classroom
practice. Experienced mentors provide guidance, support, and constructive feedback, helping
novice teachers navigate the complexities of teaching, including classroom management and
student engagement [1]. The significance of mentorship is particularly evident in its impact on
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teacher retention. Many beginning teachers, especially in challenging educational
environments, leave the profession early due to inadequate support. Structured mentorship
programs help address this issue by fostering a supportive environment that boosts confidence
and competence. Moreover, mentorship encourages reflective practice, allowing mentees to
recognize their strengths and areas for improvement, thereby enhancing teaching effectiveness
and student outcomes [2]. Mentorship in teacher education is broadly understood as a
professional relationship in which an experienced educator supports the growth of a novice
teacher. This relationship may be informal, such as collegial guidance, or formally structured
through institutional programs. Theoretical frameworks provide valuable perspectives for
understanding how mentorship facilitates professional learning and identity formation [1,3].

Bandura’s social learning theory emphasizes learning through observation and imitation,
suggesting that novice teachers benefit significantly from watching their mentors’ classroom
practices and professional interactions [4]. Lave and Wenger’s situated learning theory further
underscores that meaningful learning occurs within authentic contexts, such as classrooms,
where pre-service teachers gradually move from peripheral observation to active participation
under mentor guidance [5]. Complementing these perspectives, Mezirow’s transformative
learning theory highlights the reflective and critical dimensions of mentorship, where dialogue,
feedback, and guided reflection can challenge pre-existing assumptions and foster deeper
professional growth [6].

In practice, these theoretical lenses show that mentorship is not simply about the transfer
of technical skills, but rather about creating opportunities for observation, participation, and
reflection. Mentors support pre-service teachers in essential tasks like lesson planning,
instructional delivery, and classroom management, while also guiding them through the
emotional and logistical challenges of entering the profession. By modeling effective practices,
providing consistent feedback, and encouraging critical reflection, mentors help mentees build
confidence, resilience, and the capacity to develop as reflective practitioners [7].

Despite its recognized importance, mentorship in teacher education still faces several
gaps in the literature. A key issue is the lack of consensus on what defines effective mentorship.
While some studies stress the value of experienced mentors, others highlight the need for
structured, standardized programs. However, limited research compares mentorship models
across contexts to identify those most effective for pre-service teacher development. Another
gap is the scarcity of longitudinal studies examining mentorship’s long-term effects on teacher
retention and student outcomes. Most research focuses on short-term gains, leaving questions
about sustained success unanswered. Additionally, little is known about how mentorship
supports diverse pre-service teachers, including those in high-needs schools or from
underrepresented backgrounds [8, 9]. Mentor perspectives also remain underexplored. While
mentee experiences are often emphasized, less attention is given to the support, training, and
challenges mentors face. Addressing these gaps is essential for improving mentorship quality.
This review aims to synthesize existing literature on mentorship in teacher education, focusing
on effective models, outcomes, and the challenges that influence both mentor and mentee
success.

2. Methodology

This review adopts a systematic review design following the PRISMA (Preferred Reporting
Iltems for Systematic Reviews and Meta-Analyses) framework to ensure transparency,
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replicability, and methodological rigor. The purpose of using a systematic approach is to
comprehensively identify, evaluate, and synthesize studies related to mentorship in teacher
education programs, with a focus on understanding mentorship models, their outcomes, and
the challenges involved.

2.1. Search strategy.

A systematic search was conducted across the following major academic databases: ERIC
(Education Resources Information Center), Scopus, JSTOR, Web of Science, and Google
Scholar. These platforms were selected for their extensive coverage of educational research
and peer-reviewed literature. The search was carried out using Boolean operators and
combinations of the following keywords: *Mentorship™ AND "teacher education”, "Mentoring
models” AND “pre-service teachers”, "Mentor-mentee relationship” AND "teacher
preparation”, "Teacher induction” AND "education programs", "Challenges of mentorship"
AND "teacher training". To ensure comprehensiveness, the search included title, abstract, and
keyword fields. The search process was documented and results were imported into citation
management software for screening and selection.

2.2.Inclusion and exclusion criteria.

To maintain relevance and quality, the following inclusion and exclusion criteria were applied
as summarized in Table 1.

Table 1. Criteria used for the systematic review of mentorship in teacher education programs.

Inclusion Criteria Exclusion Criteria
Articles published in English Non-English publications
Peer-reviewed journal articles Dissertations, editorials, or opinion pieces
Published between 2013 and 2024 Studies prior to 2013
Focus on teacher education programs Mentorship in fields outside teacher education

Address mentorship models, outcomes, or challenges Studies not directly related to mentorship or teacher preparation

2.3. Data extraction and analysis.

A data extraction form was developed to code selected articles based on the following
categories: Mentorship Models (Formal vs. informal, peer mentoring, co-teaching, online
mentorship, school-based programs), Outcomes (Teacher development, retention, teaching
effectiveness, professional identity, and student outcomes), and Challenges: Mentor
preparedness, time constraints, institutional support, mismatched pairings, diversity
considerations. The data were analyzed using thematic analysis to identify patterns,
similarities, and divergences across studies. Codes were iteratively refined, and themes were
grouped according to their relevance to the guiding research questions. Quantitative results
were tabulated when applicable, and qualitative insights were synthesized narratively to
capture the complexity of mentorship in varied contexts [10, 11]. The database search across
initially yielded 1,236 records. After removal of 312 duplicates, 924 articles were screened by
title and abstract. At this stage, 721 articles were excluded for not meeting the inclusion criteria
(unrelated to teacher mentorship, opinion pieces, or non-empirical studies). The full texts of
203 articles were assessed for eligibility, with 157 excluded due to lack of methodological
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rigor, absence of mentorship focus, or insufficient relevance to teacher education. Finally, 40
studies met all criteria and were included in the synthesis (Figure 1).

Records identified through database searching
(n=1,236)

T

Duplicates removed
(n=312)

T

Records screened by title/abstract
(n =924

T

Records excluded
(n=721)

T

Full-text articles assessed for eligibility
(n=203)

T

Full-text articles excluded (not relevant, low quality)
(n=157)

T

Studies included in final synthesis
(n = 40)

Figure 1. PRISMA flow diagram.
3. Models of Mentorship
3.1.0verview of mentorship.

The The systematic review included a range of peer-reviewed studies published between 2013
and 2024 that focused on mentorship within teacher education programs. The selected studies
were conducted in diverse geographic contexts, including North America, Europe, Asia, and
Australia, providing a global view of mentorship practices and models in teacher preparation.
Study designs varied and included qualitative case studies, mixed-method approaches,
longitudinal studies, and experimental research. Each study contributed unique insights into
how mentorship supports pre-service teachers during their transition into the professional
teaching environment. Most studies examined structured mentorship programs implemented
during teaching practicum or induction phases, while others explored informal or naturally
occurring mentorship relationships between experienced and novice teachers.

Expanding on this, notable contrasts emerged when comparing mentorship practices
across contexts. In the Global North, particularly in high-income countries such as the United
States, Canada, and parts of Europe, mentorship programs are often institutionalized with
structured frameworks, formal mentor training, and strong policy backing. These contexts
frequently emphasize reflective practice, evidence-based teaching strategies, and professional
identity formation. Conversely, in the Global South and low-resource settings, mentorship is
often shaped by contextual realities such as limited institutional resources, larger class sizes,
and fewer trained mentors. Programs in these settings tend to rely more heavily on informal
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mentoring, peer support networks, and culturally embedded practices of teacher learning.
Despite resource constraints, studies from low-resource contexts highlight the resilience and
adaptability of mentorship models, often emphasizing relational trust, community involvement,
and localized pedagogical knowledge.

This comparative perspective underscores that while mentorship universally supports
pre-service teachers, the design, implementation, and perceived effectiveness of mentorship
models are deeply influenced by broader cultural, institutional, and socio-economic conditions.
These differences point to the importance of tailoring mentorship approaches to specific
educational ecosystems rather than adopting one-size-fits-all models.

3.2.Models of mentorship.

A diverse set of mentorship models was identified across the studies, reflecting varying
institutional goals, cultural practices, and resource availability (Figure 2). This is the most
common model, involving a one-on-one relationship between a pre-service teacher (mentee)
and an experienced teacher (mentor). Studies report that dyadic mentorship fosters deep
professional connections and personalized guidance. Mentors provide targeted feedback on
lesson planning, classroom management, and instructional strategies. However, the success of
this model heavily depends on mentor quality and the alignment between the mentor's teaching
philosophy and the mentee's needs [12, 13].

Dyadic
Mentorship

Informal

Mentorship Peer Mentoring

Models of
mentorship

Formal Group
Mentorship Mentoring

E-Mentoring
(Electronic
Mentoring)

Figure 2. Models of mentorship.

Peer mentoring involves collaboration between individuals at similar stages of
professional development, such as pre-service teachers supporting each other during
practicums. Group mentoring, on the other hand, includes one or more mentors working with
a cohort of mentees. These models enhance collaborative learning, reduce isolation, and foster
mutual reflection. Studies show these approaches are especially effective in building
professional learning communities and shared problem-solving skills [14, 15].

With the advancement of digital tools, e-mentoring has emerged as an accessible
alternative, particularly useful in remote or underserved areas. Platforms such as discussion
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forums, video conferencing, and email are used to sustain mentor-mentee interactions.
Research indicates that e-mentoring offers flexibility, diverse mentor access, and asynchronous
support. However, it may lack the immediacy and relational depth of face-to-face mentoring
[16, 17].

Formal mentorships are institutionally organized, with clear objectives, timelines, and
assessments. These programs often include mentor training and program evaluation
components, contributing to higher program fidelity and accountability. Informal mentorships
develop organically and are based on mutual respect and shared interests. While often effective
due to their relational nature, informal mentoring lacks consistency and may result in unequal
access to quality mentoring experiences [18, 19].

4. Outcomes of Mentorship

Mentorship within teacher education programs plays a pivotal role in shaping the early careers
of pre-service and novice teachers. Literature consistently demonstrates that effective
mentorship leads to a range of positive outcomes, not only for the mentees but also for mentors,
schools, and the broader educational ecosystem. Key outcomes identified across the reviewed
studies include professional identity development, improved classroom management and
instructional skills, emotional and professional support, and increased teacher retention and
satisfaction [1, 20]. Key outcomes of mentorship in teacher education programs is summarize
in Table 2.

Table 2. Key outcomes of mentorship in teacher education programs.

Outcome Description Citations
Professional identity Mentorship helps mentees internalize professional values, refine teaching [20-23]
development philosophies, and develop a strong sense of identity and belonging in the

education community.
Classroom management & Mentors enhance mentees’ real-world teaching abilities by guiding them through  [2, 8, 24]

instructional skills behavior management, differentiated instruction, and adaptive lesson delivery.

Emotional and Provides mentees with emotional reassurance, resilience strategies, and guidance [1, 3, 12, 20,
professional support in navigating institutional culture and professional networks. 25]
Increased teacher retention Quality mentorship boosts job satisfaction, reduces attrition, and promotes long- [26, 27]
& satisfaction term professional commitment and growth, especially during early career stages.

4.1.  Professional identity development.

One of the most significant outcomes of mentorship is the formation and evolution of a pre-
service teacher’s professional identity. Becoming a teacher involves more than acquiring
technical knowledge; it entails internalizing the values, behaviors, and ethical standards of the
profession. Mentors serve as role models, providing insights into what it means to be a teacher
beyond the classroom tasks. Through observation, dialogue, and reflection, mentees begin to
construct their own identities, balancing personal beliefs with professional expectations [20,
21]. Several studies highlighted that mentees who engaged in regular, meaningful mentoring
relationships were more likely to articulate a clearer vision of their teaching philosophy and
professional goals. Mentorship helped them develop confidence in their abilities and a stronger
sense of belonging in the educational community. In group or peer mentoring settings,
collaborative reflection also allowed for the exploration of diverse perspectives, further
enriching the identity formation process [22, 23].
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4.2. Classroom management and instructional skills.

Mentorship significantly enhances the practical skills necessary for effective classroom
instruction. While teacher education programs provide foundational pedagogical theories, it is
through mentorship that pre-service teachers learn to apply these theories in real-world settings.
Mentors guide mentees through the complexities of classroom management, student
engagement, differentiated instruction, and assessment strategies. For example, mentees
benefit from observing mentors’ model classroom routines, implement behavioral
interventions, and scaffold instruction for diverse learners [2, 8]. Feedback from mentors helps
mentees refine lesson plans, adapt teaching strategies, and manage classroom dynamics more
effectively. The hands-on guidance provided during mentorship accelerates the acquisition of
instructional competence and promotes adaptive teaching practices. Studies included in the
review found that mentees in well-structured mentorship programs demonstrated faster
development in lesson delivery, student interaction, and classroom control than their peers
without mentoring support. This outcome is particularly crucial in high-needs or challenging
educational environments, where classroom management can be one of the most significant
barriers to teacher effectiveness [8, 24].

4.3. Emotional and professional support.

Beyond instructional guidance, mentorship provides essential emotional and psychological
support to novice teachers. Entering the teaching profession can be overwhelming, marked by
stress, self-doubt, and emotional fatigue. A mentor serves as a trusted confident, offering
reassurance, empathy, and practical advice for managing stress and maintaining well-being [1,
25]. Literature underscores the value of mentors who are approachable, supportive, and non-
judgmental. Such mentors help mentees navigate the emotional highs and lows of teaching,
offering coping strategies for burnout and frustration. Emotional support also enhances
mentees' resilience, allowing them to bounce back from setbacks and maintain motivation
during their professional journey [3, 20]. Furthermore, professional support extends to helping
mentees understand institutional cultures, build collegial networks, and navigate professional
development opportunities. This holistic support system cultivates a sense of agency and
preparedness among novice teachers, helping them transition more smoothly into full-time
roles [3, 12].

4.4. Increased teacher retention and satisfaction.

Mentorship has a well-documented impact on teacher retention and job satisfaction. High
attrition rates among new teachers, especially within the first five years, are a major concern in
many educational systems. Many novice teachers leave the profession due to feelings of
isolation, lack of preparedness, and insufficient support. Mentorship directly addresses these
issues by providing structured guidance and a sense of community. Studies have shown that
teachers who receive quality mentoring are more likely to stay in the profession, report higher
job satisfaction, and demonstrate greater commitment to their schools and students. Mentorship
also instills a culture of continuous learning and reflection, fostering long-term professional
growth. Programs that pair new teachers with experienced mentors help reduce turnover,
thereby contributing to greater school stability and improved student outcomes [26, 27].
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5. Challenges and Barriers

Despite the acknowledged benefits of mentorship in teacher education programs, several
challenges and barriers often hinder the effectiveness and sustainability of mentorship
initiatives (Table 3). These issues can undermine the quality of the mentor—mentee relationship
and compromise the professional growth of pre-service teachers. Based on the reviewed
literature, four primary challenges consistently emerge: time constraints and mentor overload,
inconsistent program structures, lack of mentor training or institutional support, and
mismatched mentor—mentee pairings [28, 29].

Table 3. Key challenges and barriers in mentorship for teacher education.

Challenge Description Citations
Time constraints and Mentors face heavy workloads, leading to limited time for quality interactions with [28-30]
mentor overload mentees; often seen as an added burden, particularly in under-resourced schools.
Inconsistent program Variability in mentorship models, lack of standardized guidelines, and unclear [8, 13, 31]
structures expectations lead to unequal mentoring experiences and reduced program

effectiveness.

Lack of mentor Many mentors are untrained and unsupported, lacking skills specific to mentoring; [22, 24,
training/support institutions often provide insufficient recognition or professional development. 25]
Mismatched mentor— Poor compatibility between pairs can hinder communication and trust, leading to [13, 32]
mentee pairings disengagement and reduced mentoring outcomes.

One of the most commonly cited barriers to effective mentorship is the limited time
available to mentors. Most mentors are full-time teachers with demanding schedules, including
lesson planning, grading, administrative responsibilities, and classroom management. Adding
mentorship responsibilities to their workload often leads to time constraints and stress. As a
result, mentors may struggle to meet regularly with mentees, provide timely feedback, or
engage in meaningful reflective dialogue. Several studies highlight that mentorship
responsibilities are often perceived as an additional burden rather than a formal, supported
component of a mentor’s role. When mentorship is undervalued or inadequately integrated into
teaching schedules, the quality of interaction between mentor and mentee can suffer. In such
cases, mentorship becomes superficial or irregular, with limited impact on the mentee’s
development. This issue is particularly severe in under-resourced schools, where teacher
shortages and high student-teacher ratios intensify time-related pressures [29, 30].

The lack of standardized structures across mentorship programs presents another
significant challenge. In many institutions, mentorship models vary widely in design, duration,
objectives, and implementation strategies. Some programs are highly structured with clearly
defined goals, expectations, and support systems, while others rely on informal arrangements
without consistent guidelines or accountability measures. This inconsistency leads to unequal
experiences among pre-service teachers. For example, while some mentees receive sustained
and targeted mentorship aligned with their professional development goals, others may only
receive occasional check-ins with minimal feedback. Moreover, unclear or vague expectations
regarding the roles of mentors and mentees can result in confusion, role ambiguity, and
ineffective relationships. The absence of a shared framework or best practices across
institutions also limits the scalability and evaluation of mentorship models. Without coherent
structures, it becomes difficult to measure effectiveness, replicate successful approaches, or
refine program components based on evidence [8, 13, 31].
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Many teacher education programs lack comprehensive training for mentors. While
experienced teachers are often expected to take on mentorship roles, they may not have the
pedagogical skills, mentoring strategies, or emotional intelligence required to effectively
support novice teachers. The assumption that good teaching automatically translates into good
mentoring is flawed, as mentorship requires a distinct set of interpersonal and coaching
competencies. Furthermore, mentors frequently report feeling unsupported by their institutions.
They may not receive adequate professional development, time allowances, or recognition for
their mentorship efforts. This lack of support contributes to low motivation, uneven mentoring
quality, and in some cases, mentor burnout. Institutions that fail to invest in mentor preparation
and ongoing development risk undermining the potential of mentorship to contribute
meaningfully to teacher preparation [22, 24, 25].

The success of mentorship relationships is highly dependent on compatibility between
mentor and mentee. Poorly matched pairs whether in terms of personality, subject area,
teaching philosophy, or professional goals, can lead to ineffective communication, frustration,
and disengagement. Several studies indicate that forced or arbitrary pairings often result in
strained relationships that do not foster trust or meaningful dialogue. When mismatches occur,
mentees may feel unsupported, misunderstood, or hesitant to seek feedback. Similarly, mentors
may find it difficult to relate to or motivate their mentees, diminishing the quality of the
experience for both parties. Institutions that fail to consider compatibility factors or offer
opportunities for mentees to choose their mentors may inadvertently reduce the effectiveness
of their programs [13, 32].

6. Enablers and Best Practices

For mentorship in teacher education programs to achieve its full potential, it is essential to
identify and implement key enablers and best practices that support both mentors and mentees
(Table 4). Research highlights several critical factors that contribute to successful mentorship,
including structured mentor training, the promotion of reflective practices and feedback loops,
and the integration of mentorship into the teacher education curriculum. These practices not
only enhance the quality and consistency of mentorship but also ensure its alignment with the
broader goals of teacher preparation programs [9, 24, 28].

Table 4. Enablers and Best Practices Supporting Effective Mentorship in Teacher Education

Enabler / Best Practice Description Citations
Structured mentor training Provides mentors with essential coaching, feedback, and emotional support skills; [3,11, 12,
enhances consistency, builds mentor confidence, and improves mentoring relationships. 18, 21]

Ongoing training fosters reflective peer exchange and supports mentor retention.

Promotion of reflective Encourages critical analysis of teaching, fosters self-awareness and professional growth.  [1, 13, 25,
practice and feedback Mentors guide reflection through discussions and specific, constructive feedback, helping 33, 34]
loops mentees connect theory to practice and develop adaptive teaching skills.

Curriculum integration of Embedding mentorship within the teacher education curriculum aligns coursework with ~ [1, 13, 24,
mentorship field experience. Promotes coherence, accountability, and shared expectations among 36, 37]
universities, mentors, and mentees, reinforcing mentorship as central to teacher
preparation.

One of the most important enablers of effective mentorship is the provision of structured
training for mentors. While experienced teachers often possess strong classroom skills, they
may not be inherently equipped with the competencies needed to guide novice educators.
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Structured mentor training programs prepare mentors for their roles by equipping them with
skills in coaching, communication, observation, and constructive feedback. These programs
often include modules on adult learning theory, emotional intelligence, and strategies for
supporting reflective practice [3, 11].

Mentor training also helps standardize mentorship experiences, ensuring consistency
across different schools or institutions. When mentors receive similar training, they are better
able to understand their responsibilities, set appropriate expectations, and provide meaningful
guidance to mentees. Furthermore, trained mentors are more likely to foster trusting and
productive relationships with pre-service teachers, creating safe spaces for dialogue,
experimentation, and professional growth. Institutions that prioritize mentor training typically
report higher satisfaction among mentees and improved teaching readiness. Structured training
also contributes to mentor retention and motivation, as mentors feel more confident and valued
in their roles. As a best practice, mentor training should be ongoing, with opportunities for
mentors to engage in peer learning, share challenges, and reflect on their own mentoring
experiences [12, 18, 21].

Another critical enabler of successful mentorship is the promotion of reflective practices
and the establishment of regular feedback loops. Reflective practice encourages pre-service
teachers to critically examine their teaching methods, identify areas of strength and
improvement, and consider how their beliefs and values impact their work. When embedded
within mentorship, reflection fosters continuous learning and professional development [13,
33]. Mentors play a central role in guiding reflection by asking probing questions, facilitating
post-lesson discussions, and helping mentees analyze their classroom experiences. Feedback
loops regular cycles of observation, feedback, goal-setting, and review, ensure that pre-service
teachers receive timely and actionable input on their teaching performance. This feedback is
most effective when it is specific, constructive, and focused on both strengths and
developmental areas. Structured reflection and feedback promote self-awareness, adaptability,
and a growth mindset among novice teachers. They also help mentees make sense of their
learning experiences, connect theory to practice, and internalize professional standards.
Institutions that incorporate reflective journals, teaching portfolios, or peer dialogue into their
mentorship programs often observe enhanced teacher confidence and competence [1, 34, 25].

The integration of mentorship into the teacher education curriculum is a best practice that
ensures alignment between coursework and field experiences. When mentorship is embedded
as a formal component of teacher preparation, rather than treated as a peripheral activity, it
becomes a central vehicle for learning and development. This integration can take several
forms, including co-designed practicum courses, assessment tasks linked to mentorship goals,
and collaborative planning between faculty and mentor teachers. Curriculum integration
ensures that theoretical knowledge gained in university settings is immediately applied and
contextualized in real classrooms through guided practice [1, 24, 36]. It also reinforces the
importance of mentorship by treating it as an essential element of the learning process, rather
than an optional or informal experience. Additionally, integrated mentorship enables better
coordination between university supervisors, mentors, and teacher candidates, promoting
coherence and shared expectations. When mentorship is linked to curricular outcomes, both
mentors and mentees have a clear roadmap for development. This facilitates goal-setting,
accountability, and progress monitoring. Moreover, curriculum-integrated mentorship allows
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for assessment of teaching competencies and professional dispositions in authentic contexts,
thus supporting the overall goals of teacher accreditation and quality assurance [13, 37].

7. Implications for Policy, Practice, and Research

The findings from this review of mentorship in teacher education programs carry significant
implications for policy, practice, and future research Figure 3. First, at the policy level, there is
a pressing need for teacher education standards to explicitly mandate structured mentorship as
a core component of teacher preparation. Education ministries and accrediting bodies should
develop national or regional standards that define mentor qualifications, expectations, and
outcomes. These policies must also ensure that institutions allocate sufficient time, funding,
and resources for effective mentorship programs, especially in diverse and high-need
educational contexts [1, 38].

Mandated
mentorship
standards

Defined
mentor
qualifications

Robust
research

Implication

Curriculum Institutional
integration support

Ongoing
mentor
training

Figure 3. Implications for policy, practice, and research.

From a practice standpoint, the development and implementation of mentor preparation
programs is essential, as the effectiveness of mentorship is often constrained by the limited
training mentors themselves receive. Universities and school districts must collaborate to
design comprehensive training initiatives that go beyond basic orientation and instead provide
systematic instruction on adult learning theories, effective feedback strategies, emotional and
psychosocial support, and reflective practice. Such programs should not be confined to one-off
workshops but structured as ongoing professional development with opportunities for mentor
collaboration, peer observation, and iterative improvement. Embedding mentorship more
intentionally within teacher education curricula is equally important, ensuring clear alignment
between theoretical coursework and field-based experiences so that mentees can bridge
knowledge with practice in meaningful ways [39, 40]. From a research perspective, this review
underscores the urgent need for longitudinal studies that trace the long-term effects of
mentorship on teacher retention, classroom effectiveness, and student learning outcomes, as
most existing studies remain short-term and context-specific. Expanding cross-cultural
research is also necessary to illuminate how mentorship practices differ across educational
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systems, cultural contexts, and socio-economic conditions, particularly in contrasting Global
North and Global South or high-income and low-resource settings [2, 8]. Comparative studies
in these areas would be valuable for identifying adaptable, culturally responsive models of
mentorship. Furthermore, examining the perspectives and experiences of mentors themselves
is critical, as understanding their challenges, motivations, and professional development needs
can inform the creation of more targeted and sustainable support structures. Taken together,
these practice and research implications point toward the need for a systemic, evidence-
informed, and policy-supported approach to mentorship in teacher education, an approach that
ensures the preparation of confident, capable, and resilient teachers who are well-equipped to
thrive in diverse and evolving educational landscapes [18, 21].

8. Conclusion

This review highlights the critical role mentorship plays in shaping the professional journey of
pre-service teachers within teacher education programs, contributing to the development of
professional identity, enhancement of instructional and classroom management skills,
provision of emotional and professional support, and improved teacher retention and job
satisfaction. VVarious models ranging from traditional dyadic mentorship to peer, group, and
online mentoring, offer flexible approaches, yet their effectiveness depends heavily on
structure, institutional support, and mentor preparation. The review identifies barriers such as
inconsistent program structures, lack of mentor training, time constraints, and mismatched
pairings, underscoring the urgent need for structured, evidence-based mentorship initiatives.
To address these challenges, teacher education programs should embed mentorship as a formal
and integral component of curricula, supported by systematic mentor training in areas such as
pedagogical coaching, equity and inclusion, and reflective practice, as well as mechanisms for
evaluating quality and impact. Policymakers must establish national standards to ensure
consistency and allocate resources to support sustainable mentorship models, while school
leaders should foster institutional cultures that value mentoring, providing adequate time,
resources, and professional communities to strengthen mentor-mentee relationships. A more
inclusive approach is also necessary, particularly for pre-service teachers from
underrepresented backgrounds, including gender, ethnicity, socio-economic status, and
geographic location. Future research should prioritize longitudinal and cross-cultural studies to
examine how mentorship models function across diverse contexts, particularly contrasting
Global North and Global South or high-income and low-resource settings, to identify scalable
and context-sensitive practices. Strengthening mentorship is not merely an enhancement of
teacher education but a necessity for preparing competent, resilient, and reflective teachers
capable of thriving in diverse educational environments.

Acknowledgments

The authors would like to thank Makerere University Uganda for their support and assistance
in this research.

Competing Interests

The authors declare that they have no competing interests regarding the publication of this
article.

26



Acta Pedagogia Asiana 5(1), 2026, 15-29

Data Availability

The data that support the findings of this study are available from the corresponding author
upon reasonable request.

Funding
Not applicable.
Author Contributions

Felix Mwesigwa conceptualized the study, designed the methodology, and contributed to
writing the manuscript. Nalukenge Nakato conducted data analysis and assisted in drafting the
manuscript. All authors read and approved of the final manuscript.

Reference

[1] Ben-Amram, M.; Davidovitch, N. (2024). Novice Teachers and Mentor Teachers: From a
Traditional Model to a Holistic Mentoring Model in the Postmodern Era. Education Sciences, 14,
143. https://doi.org/10.3390/educsci14020143.

[2] Zamiri, M.; Esmaeili, A. (2024). Strategies, Methods, and Supports for Developing Skills within
Learning Communities: A Systematic Review of the Literature. Administrative Sciences, 14, 231.
https://doi.org/10.3390/admsci14090231.

[3] Tuck, M.E.; Palomino, K.A.; Bradley, J.A.; Mohr-Schroeder, M.; Bradley, L.H. (2025). A
Coaching-Based Training for Underrepresented Mentors in STEM. Education Sciences, 15, 289.
https://doi.org/10.3390/educsci15030289.

[4] Bognér, L.; Agoston, G.; Bacsa-Ban, A.; Fauszt, T.; Guban, G.; Jods, A.; Juhasz, L.Z.; Kocso, E.;
Kovécs, E.; Macz6, E.; et al. (2024). Re-Evaluating Components of Classical Educational Theories
in Al-Enhanced Learning: An Empirical Study on Student Engagement. Education Sciences, 14,
974. https://doi.org/10.3390/educsci14090974.

[5] Contu, A.; Willmott, H. (2003). Re-Embedding Situatedness: The Importance of Power Relations
in Learning Theory. Organization Science, 14(3), 283-296.

[6] Fleming, T. (2022). Mezirow's theory of transformative learning theory and practice: In dialogue
with Honneth's  critical theory. Transformative Learning  Theory, 3-14.
https://doi.org/10.4324/9780429450600-2.

[7] Blake-Beard, S.; Shapiro, M.; Ingols, C. (2021). A Model for Strengthening Mentors: Frames and
Practices. International Journal of Environmental Research and Public Health, 18, 6465.
https://doi.org/10.3390/ijerph18126465.

[8] Cutillas, A.; Benolirao, E.; Camasura, J.; Golbin, R., Jr.; Yamagishi, K.; Ocampo, L. (2023). Does
Mentoring Directly Improve Students’ Research Skills? Examining the Role of Information
Literacy and Competency Development. Education Sciences, 13, 694.
https://doi.org/10.3390/educsci13070694.

[9] LoCasale-Crouch, J.; Davis, E.; Wiens, P.; Pianta, R. (2012). The Role of the Mentor in Supporting
New Teachers: Associations with Self-Efficacy, Reflection, and Quality. Mentoring and Tutoring:
Partnership in Learning, 20(3), 303-323. https://doi.org/10.1080/13611267.2012.701959.

[10] Portela Dos Santos, O.; Melly, P.; Hilfiker, R.; Giacomino, K.; Perruchoud, E.; Verloo, H.; Pereira,
F. (2022). Effectiveness of Educational Interventions to Increase Skills in Evidence-Based Practice
among Nurses: The EDITcare Systematic Review. Healthcare, 10(11), 2204.
https://doi.org/10.3390/healthcare10112204.

[11] Prummer, K.; Human-Vogel, S.; Graham, M.A.; Pittich, D. (2024). The role of mentoring in
developing leaders’ emotional intelligence: exploring mentoring types, emotional intelligence,

27



https://doi.org/10.3390/educsci14020143
https://doi.org/10.3390/admsci14090231
https://doi.org/10.3390/educsci15030289
https://doi.org/10.3390/educsci14090974
https://doi.org/10.4324/9780429450600-2
https://doi.org/10.3390/ijerph18126465
https://doi.org/10.3390/educsci13070694
https://doi.org/10.1080/13611267.2012.701959
https://doi.org/10.3390/healthcare10112204

Acta Pedagogia Asiana 5(1), 2026, 15-29

organizational  factors, and gender. Frontiers in  Education, 9, 1393660.
https://doi.org/10.3389/feduc.2024.1393660.

[12] Boyce, E.; Huerta, M.; Wyman, P.; Sandoval, M. (2025). Community Based Participatory
Research and Peer Mentorship in Higher Education: Supporting a Sense of Belonging Among
Independent Students. Social Science, 14, 340. https://doi.org/10.3390/socsci14060340.

[13] Guy, J.W.; Smart, S.; Harber, M.; Oestreich, J.H. (2025). The Mentorship Blueprint: A
Comprehensive Review for the Development of Programs in Pharmacy Education. Pharmacy, 13,
29. https://doi.org/10.3390/pharmacy13010029.

[14] Seery, C.; Andres, A.; Moore-Cherry, N.; et al. (2021). Students as Partners in Peer Mentoring:
Expectations, Experiences and Emotions. Innovative Higher Education, 46, 663-681.
https://doi.org/10.1007/s10755-021-09556-8.

[15] Chen, J.C.C.; Plank, J.R.; Tsai, A.; et al. (2025). The Value of a Peer Mentorship Programme for
Postgraduate Students in New Zealand: A Qualitative Study. Medical Science Educator, 35, 319—
329. https://doi.org/10.1007/s40670-024-02189-4.

[16] Ree, Y.; Johansen, T.S.; Bruset, E.B. (2025). Empowering digital competence through peer-
assisted learning and virtual reality in health professions education. Frontiers in Education, 10,
1550396. https://doi.org/10.3389/feduc.2025.1550396.

[17] Diller, S.J.; Passmore, J. (2023). Defining digital coaching: a qualitative inductive approach.
Frontiers in Psychology, 14, 1148243. https://doi.org/10.3389/fpsyq.2023.1148243.

[18] Duerksen, L.N.; Janse van Rensburg, C.; Costello, C.; Golding, M.A.; L&, M.-L.; Woods, M;
Kelso, S.; Bannister, L.; Protudjer, J.L.P. (2025). Practical and Effective Mentorship Strategies for
Caregivers of Children with Chronic Conditions: A Scoping Review. International Journal of
Environmental Research and Public Health, 22, 339. https://doi.org/10.3390/ijerph22030339.

[19] Cardinot, A.; Flynn, P. (2022). Rapid Evidence Assessment: Mentoring Interventions for/by
Students with Disabilities at Third-Level Education. Education Sciences, 12, 384.
https://doi.org/10.3390/educsci12060384.

[20] Simon, E.; Nissim, Y. (2023). The Role and Motivation of Pre-Service Teacher (PST) Mentors
from Pro-Social to Cognitive-Effective Perspectives. Education Sciences, 13, 930.
https://doi.org/10.3390/educsci13090930.

[21] Simon, E. (2024). Cultivating Professional Identity: The Vital Role of Practical Teaching
Experience for Future Educators. Education Sciences, 14, 439.
https://doi.org/10.3390/educsci14050439.

[22] Felix, E.R.; Guzman, R.B. (2025). Management Practices, Faculty Self-Efficacy, and Institutional
Performance: A Narrative Review. Innovare Journal of Education, 1-10.

[23] Virga, G.; Gomes, J.; Guerreiro, L. (2025). Advancing inclusive mentorship and psychology in
entrepreneurship. Discover Psychology, 5, 27. https://doi.org/10.1007/s44202-025-00353-4.

[24] Raberger, J.; Gkaravelas, K.; Froehlich, D.E. (2024). Empowering Educators: The Impact of
Reverse Mentoring on Developing Scientific Mindset and Research Skills. Education Sciences,
14, 993. https://doi.org/10.3390/educscil4090993.

[25] Diab, A.; Green, E. (2024). Cultivating Resilience and Success: Support Systems for Novice
Teachers in Diverse Contexts. Education Sciences, 14, 711.
https://doi.org/10.3390/educscil4070711.

[26] Smet, M. (2022). Professional Development and Teacher Job Satisfaction: Evidence from a
Multilevel Model. Mathematics, 10, 51. https://doi.org/10.3390/math10010051.

[27] See, B.H.; Morris, R.; Gorard, S.; Kokotsaki, D.; Abdi, S. (2020). Teacher Recruitment and
Retention: A Critical Review of International Evidence of Most Promising Interventions.
Education Sciences, 10, 262. https://doi.org/10.3390/educsci1l0100262.

28


https://doi.org/10.3389/feduc.2024.1393660
https://doi.org/10.3390/socsci14060340
https://doi.org/10.3390/pharmacy13010029
https://doi.org/10.1007/s10755-021-09556-8
https://doi.org/10.1007/s40670-024-02189-4
https://doi.org/10.3389/feduc.2025.1550396
https://doi.org/10.3389/fpsyg.2023.1148243
https://doi.org/10.3390/ijerph22030339
https://doi.org/10.3390/educsci12060384
https://doi.org/10.3390/educsci13090930
https://doi.org/10.3390/educsci14050439
https://doi.org/10.1007/s44202-025-00353-4
https://doi.org/10.3390/educsci14090993
https://doi.org/10.3390/educsci14070711
https://doi.org/10.3390/math10010051
https://doi.org/10.3390/educsci10100262

Acta Pedagogia Asiana 5(1), 2026, 15-29

[28] Mkhomi, M.S.; Mokobane, Z.; Ggeba, N.; Mhlanga, N. (2025). Mentorship Challenges:
Reflections from Mentor-Teachers in Pre-Service Teacher Programs. International Journal of
Asian Education, 6(1), 100-112. https://doi.org/10.46966/ijae.v6il.443.

[29] Tuma, T.T.; Adams, J.D.; Hultquist, B.C.; Dolan, E.L. (2021). The Dark Side of Development: A
Systems Characterization of the Negative Mentoring Experiences of Doctoral Students. CBE—L.ife
Sciences Education, 20(2), ar16. https://doi.org/10.1187/cbe.20-10-0231.

[30] Leary, J.C.; Schainker, E.G.; Leyenaar, J.K. (2016). The Unwritten Rules of Mentorship:
Facilitators of and Barriers to Effective Mentorship in Pediatric Hospital Medicine. Hospital
Pediatrics, 6(4), 219-225. https://doi.org/10.1542/hpeds.2015-0108.

[31] Bahrami, P.; Nosratabadi, S.; Palouzian, K.; Hegedlis, S. (2023). Modeling the Impact of
Mentoring on Women’s Work-Life Balance: A Grounded Theory Approach. Administrative
Sciences, 13, 6. https://doi.org/10.3390/admsci13010006.

[32] Al-Thani, N.J.; Santhosh, M.E.; Bhadra, J.; Ahmad, Z. (2023). The Prominent Roles of
Undergraduate Mentors in an Online Near-Peer Mentoring Model. Sustainability, 15, 3020.
https://doi.org/10.3390/su15043020.

[33] Gorghiu, G.; Sherborne, T.; Kowalski, R.; Vives-Adrian, L.; Ribeiro, S. (2024). Enhancing
Teachers’ Self-Efficacy Supported by Coaching in the Content of Open Schooling for
Sustainability. Sustainability, 16, 10131. https://doi.org/10.3390/su162210131.

[34] Howell, H.; Bhatia, A.; O’Dwyer, E.P.; Kevelson, M.; Mikeska, J.N.; Cisterna, D. (2025).
Designing Performance-Based Professional Development: Stakeholder Views on Essential
Competencies and Approaches. Education Sciences, 15, 204,
https://doi.org/10.3390/educsci15020204.

[35] Dong, S.; Gedviliené, G. (2025). Using Self-Efficacy and Reflection to Improve Piano Learning
Performance. Education Sciences, 15, 50. https://doi.org/10.3390/educsci15010050.

[36] Fairbrother, M.; Specht, J.; Delorey, J.; Whitley, J.; Ismailos, L.; Villella, M. (2025). Integrating
Practice and Theory in Teacher Education: Enhancing Pre-Service Self-Efficacy for Inclusive
Education. Education Sciences, 15, 497. https://doi.org/10.3390/educsci15040497.

[37] Ransdell, L.B.; Lane, T.S.; Schwartz, A.L.; Wayment, H.A.; Baldwin, J.A. (2021). Mentoring New
and Early-Stage Investigators and Underrepresented Minority Faculty for Research Success in
Health-Related Fields: An Integrative Literature Review (2010-2020). International Journal of
Environmental Research and Public Health, 18, 432. https://doi.org/10.3390/ijerph18020432.

[38] Chamo, N. (2024). The Relevance of Visibility in Cultivating Teacher Leaders’ Professional
Identity. Education Sciences, 14, 459. https://doi.org/10.3390/educsci14050459.

[39] Lasater, K.; Pijanowski, J.C. (2025). Centering Relationships in Leadership Preparation. Education
Sciences, 15, 537. https://doi.org/10.3390/educsci15050537.

[40] Tinoco-Giraldo, H.; Torrecilla Sanchez, E.M.; Garcia-Pefialvo, F.J. (2020). E-Mentoring in Higher
Education: A Structured Literature Review and Implications for Future Research. Sustainability,
12, 4344, https://doi.org/10.3390/su12114344.

® © 2026 by the authors. This article is an open access article distributed under the terms
@ = and conditions of the Creative Commons Attribution (CC BY) license

(http://creativecommons.org/licenses/by/4.0/).

29


https://doi.org/10.46966/ijae.v6i1.443
https://doi.org/10.1187/cbe.20-10-0231
https://doi.org/10.1542/hpeds.2015-0108
https://doi.org/10.3390/admsci13010006
https://doi.org/10.3390/su15043020
https://doi.org/10.3390/su162210131
https://doi.org/10.3390/educsci15020204
https://doi.org/10.3390/educsci15010050
https://doi.org/10.3390/educsci15040497
https://doi.org/10.3390/ijerph18020432
https://doi.org/10.3390/educsci14050459
https://doi.org/10.3390/educsci15050537
https://doi.org/10.3390/su12114344

